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Abstract

Critical Race Theory continues to serve as a premiere educational
construct by which the lens of African-American student retention
is viewed. It addresses the racial stereotypes, campus climates and
divisions that are in direct conflict with African-American students
attending Predominately White college campuses. This article focuses
on Critical Race Theory and its impact on student retention of African-
American college students attending predominately White Institutions.
African American students at PWIs were survey and results concluded
a strong correlation between campus climate and student retention.
African American students seek to be a part of a diverse body and
through lens of Critical Race Theory.

Keywords: Critical race theory, African-American students, Racial
micro-aggression.

Introduction

Critical Race Theory (CRT) is one of the premiere theoretical
constructs linking racism and educational inadequacies to the social and
academic injustices against African-American and minority students.
Matsuda [1] defined critical race theory as the progressive work of legal
scholars of color who attempted to expand jurisprudence accounting for
the role of racism in American law and education and to eradicate racism
as an integral part of all forms of subordination. Critical race theory
originated in the 1970s as discourse of legal scholarship depicting the
injustices of traditional civil rights litigation to produce ongoing racial
reform initiatives [2-6].

The early writings in critical race theory began with Derrick Bell
and Alan Freeman, who took an interest in the slow progression of
racial reform within the United States [2]. These individuals argued that
traditional approaches to racial reform, such as protests, marches, filing
briefs, and moral appeal to sensible citizens, received fewer gains than
in previous times [7]. Through their efforts, other legal scholars began to
share their frustrations with the early civil rights initiatives.

The parallel movement caused a paradigm shift throughout the Civil
Rights Movement, which continued through storytelling [7,8]. Stories
provided the necessary context for understanding, feeling, and inferring.
Ladson-Billings suggested that “the historical and contextual nature of
law and other science render the voices of dispossessed and marginalized
group members mute”. Storytelling gave voice, which provided power
to the legal and educational inadequacies of racial injustice. Delgado
[9] posited that people of color spoke from experiential knowledge
about the racist structure of society, which gave their stories a common
platform warranting the term voice. Voice gave an imputed importance
of intellectual and social means to critical race theory to deconstruct,
reconstruct, and construct (Ladson-Billings). According to Delgado [9],

INew Horizon Institute, Grand Canyon University, Arizona, USA

Article Information

Article Type: Review

Article Number: SJASR174
Received Date: 11 September, 2018
Accepted Date: 22 September, 2018
Published Date: 02 October, 2018

*Corresponding  author: Dr.  Derrick Love,
Administrator, Chief Executive Officer at Grand Canyon
University, Arizona, USA. Tel: +469-656-8274; Email:

dlove(at)newhorizoninstitute.org

Citation: Love D (2018) Critical Race Theory and Its Impact
on African-American Student Retention. Sch J Appl Sci Res.
Vol: 1, Issu: 7 (05-08).

Copyright: © 2018 Love D. This is an open-access article
distributed under the terms of the Creative Commons
Attribution License, which permits unrestricted use,
distribution, and reproduction in any medium, provided the
original author and source are credited.



www.innovationinfo.org

deconstruction derived from oppressive discourse and
institutional barriers; reconstruction was a human agency,
and construction offered the equitable and social relations
of power.

Critical Race Theory

Critical Race Theory moved to the educational arena
in the 1990s, addressing social and academic injustices of
African-American students [10]. The academy began to see
an increase of reported incidents of racism and differential
treatment on college campuses. Educational scholars
employed Critical Race Theory in the late 1990s to address
issues of race and institutional barriers affecting African-
American and other minority students at PWIs. Educational
practitioners and scholars addressed racism and other forms
of subordination of marginalized groups with five modalities
presented by critical race theory to build a framework of
racial inequality in higher education. Critical Race Theory
addressed five modalities in education, covering racism,
research methods, and pedagogy. The five themes are as
follows:

1. The centrality and intersectionality of race and racism:
Critical Race Theory focuses on the central role of racism
and school practices, and intersection of all forms or
subordination including sexism and classism. In addition,
critical race theory endorses such practices as objectivity,
neutrality, meritocracy, curricular practices, tracking
teacher expectations and intelligence testing. Critical
Race Theorists take the position that racism has at least
four dimensions: (a) macro and micro components, (b)
institutional and individual forms, (c) conscious and
unconscious elements, and (d) cumulative influence on
both the individual and group.

2. The challenge to dominate ideology: Critical Race Theory
inspects the academic and social hierarchy of educational
inequality. Critical race educators confront dominant
social and cultural assumptions regarding culture,
intelligence, language, and capability through pedagogical
research.

3. The commitment to social justice: Critical Race Theory
continually builds constructs of social justice and offers
liberatory or transformative responses to racial, gender,
and class subjugation [11]. The vision of social justice
research eradicates all forms of racism, sexism, and
poverty among minority groups.

4. The centrality of experiential knowledge: Critical
Race Theory acknowledges the voices of experience
are legitimate and appropriate for the understanding,
analyzing, practicing, and teaching about racial
subordination. Critical race educators use various
methods to convey the experiences of African-Americans.
These methods consist of storytelling, narratives,
chronicles, family history, biographies, and parables to
draw on the strength of lived experiences.

5. The interdisciplinary perspective: Critical Race Theory
focuses on analyzing racism in both historical and modern
contexts [12].

Yosso [13] defined Critical Race Theory in education
as a framework or set of basic perspectives, methods, and
pedagogy that identified, analyzed, and transformed those
structural, cultural, and interpersonal areas of education that
maintain the marginal position and subordination of African-
American students. Yosso’s Critical Race Theory analyzed
the challenges of racism in curriculum and discourse. Racial
boundaries and discriminatory acts based on gender, class,
language, or immigration status affect curriculum on both
macro and micro levels. These discriminatory acts affect
African-American performance at various institutions. The
curriculum does not embrace minority students nor provide
instructional practices that benefit these students.

The hidden or colorblind ideology in curriculum differed
for minority students: colorblind ideology distorted, omitted,
and stereotyped their experiences [13]. These deficit
discourses supplied a rationale for discriminatory curricula
that maintained racial, gender, and class inequalities in
schools. Curricular discourse exhibited racial inequalities
starting from preschool through college. Yosso posited that
traditional curricula did not fully train or equip african-
american students to attain higher education; instead, they
revealed manifold layers of racial inequality, setting the
stage for racial microaggressions [13].

Racial Microaggressions

Racial microaggressions served as racial slurs against
African-American students. They were subtle or overt
comments, such as: you're different from other African-
American people; references to those people; or what
does the head-wrap symbolize. These standard insults are
frequently launched toward marginalized groups at PWIs.
Solorzano and Yosso [14] identified racial microaggressions
as “subtle, stunning, often automatic, and nonverbal
exchanges which are put downs of African-Americans by
offenders”. These researchers also found that the overt and
conscious acts of racial defamation experienced by African-
Americans attending PWIs perpetuated racial climates
that affected student retention and academic success for
students of color. Racial microaggressions set the tone for
low expectations and achievement in African-American
students. Solorzano and Yosso found that it produced
unsupportive college campuses, faculty, and staff members
who undermined the existence of African-Americans on
their respective campuses and in their classrooms [14].

Many African-Americans students, participating in both
qualitative and quantitative studies, noted feeling invisible
in and out of the college classrooms [15-22]. A study
conducted by Solorzano et al. [12] captured the concerns
of African-American students attending PWIs. Through
storytelling, the researchers presented the voices of a
marginalized student population at a PWI. Invisibility made
these students feel like a numerical value, which translated
in the classroom as merely, here is another minority. The
expectations for excellence were extremely low because of
the actions and comments by the professor. One student in
the study remarked, “I think that when the professors see
that there are fewer of you, they’re less likely to address
your concerns” [23]. The same student experienced another
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Table 1: Overall Regression Coefficients for Student Retention to Predictor
Variables.

Campus Climate 1.382 0.389 0.485 3.526 0.001
Racial Stereotypes 0.348 0.158 -0.301 -2.207 0.032
Faculty Relationships 3.9 0.275 0.192 1.419 0.162
GPA 0.033 0.277 -0.016 -0.118 0.907

Table 2: HBCU and PWI Regression Coefficient for Student Retention and
Predictor Variables.

HBCU
Campus Climate 1.329 0.643 0.649 2.069 0.056
Racial Stereotypes -0.033 0.421 -0.023 -0.078 0.939
Faculty Relationships | -0.221 0.454 -0.121 -0.488 0.633
PWI

Campus Climate 1.533 0.665 0.348 2.306 0.028
Racial Stereotypes -0.424 0.199 -0.328 -2.129 0.042

Faculty Relationships 0.847 0.346 0.391 2.448 0.2

incident directly tied to race. “I was doing really well in the
class, like math is one of my strong suits...We took a quiz...
and I received a 95”. The professor spoke with the student
privately after class about coming to his office. The professor
said, “We think you've cheated ... we just don’t know, so
we think we’re gonna make you take the exam again.” The
student took the exam again with a graduate instructor as
monitor and scored 98.

The experiences of racial microaggressions inside and
outside the classroom forced many African-American
students to leave their respective institutions [24]. The
ongoingsense of discouragement, frustration,and exhaustion
resulting from racial microaggressions threatened retention
and academic success of African-American students
attending PWIs.

Soloranzo et al. [25] noted the voice of a frustrated
student, who stated: I can’t stand this school and I'm ready
to leave. And that for me is how I feel. [ know this is the real
world and I've learned that...I know how I'm going to take
what [ want to do to get what I need to get...Yet another
female student with related experiences is transferring to a
historically Black Institution.

Critical Race Theory and racial microaggressions provide
a framework that shows how unwelcoming campus climates
and racial stereotypes can affect African-American student
retention. However, leadership that is positive and promotes
culturally diverse thoughts can have a favorable effect on
African-American student retention.

Findings

The linear regression model illustrates the influence of
predictor variables on the outcome variable. A significant
coefficient indicated the predictor variable influences the
outcome variable (Hiltz, 1995). Table 1 shows two predictor
variables significantly related to student retention.

Specifically, campus climate (t (54) = 3.526) was
significant and positively related to student retention; racial
stereotypes (t (54) =-2.207) was significantly and negatively
associated with student retention.

The significant levels for African-American students at
PWI fell under the p < 0.05 significance level for campus
climate (p = 0.028) and racial stereotypes (p = 0.042). Faculty
relationships were not significant (p = 0.200). On the other
hand, racial stereotypes (p = 0.939) and faculty relationships
(p=0.633) were notsignificant predictors for HBCU students.
Campus climate approached significance (p = 0.056).
Although there was evidence of significant relationships
between student retention and the perceptions of African-
American students, the significant predictor variables
differed for students at the PWI compared to students at
the HBCU. The most significant variable predicting student
retention for students at the PWI and at the HBCU was
campus climate (Table 2).

The composite outcome variable (overall satisfaction)
was significant (p = 0.001) indicating a difference in
performance factors (GPA and graduation rates) for African-
American students at the HBCU and PWI. The composite C
(overall student experience) was also significant (p = 0.001).

Conclusion

Determining the appropriate diversity initiative for
PWI campuses is paramount in retaining African-American
students. Institutional leaders, campus policy makers,
and teachers can better understand how to develop and
implement diversity initiatives by looking at current
and past research and taking active measures such as
semiannual meetings, open forums, and student and faculty
surveys regarding the academic and racial climate on college
campuses. These types of ongoing dialogues and surveys
explore possibilities and solutions to create harmonious
learning communities. Open dialogue and ongoing
evaluations provide awareness of Critical Race theory,
which allow educational leaders and institutions to craft
training and educational programs and forums to create an
educational ethos that is conducive, equitable, and fair for all
minority students. Policymaking is about creating effective
change for all minorities, who feel their campus climate is
unwelcoming, who endure racial stereotypes, and feel a lack
of satisfactory faculty relationships.

Implications of increased dialogue and initiative may
receive both positive and negative attention. From the
perspective of African-American and other minority
students, it will positively address issues by providing
diversity initiatives to facilitate change at their respective
institutions. The increased dialogue may appear negative
from the perspective of majority students, who may feel that
minority students are already receiving enough support due
to affirmative action policies.

Every state and higher education institution will have
to look at ways to meet the needs of minority students
with resource allocation, funding, and professional
development training. Student diversity initiatives are not
only educational concerns but concerns for society as well. If
society perpetuates an ideology of equality, state, public, and
private higher education institutions will fall in line.

Sch J Appl Sci Res 2018



www.innovationinfo.org

References

1. Matsuda M (1991) Voices of America: Accents, antidiscrimination law,
and a jurisprudence for the last reconstruction. 100 Yale Law School
Journal 100: 1329-1407.

2. Lyn M and Adams M (2002) Introductory overview to the special issue
critical race theory and education: Recent development in the field.
Equity & Excellence in Education 35: 87-92.

3. Parker L, Deyhle D, Villeness S (1999) Race is race isn’t: Critical race
theory & qualitative studies in education. ERIC.

4. Parker L and Lyn M (2002) What's race got to do with it? Critical
race theory’s conflicts with and connections to qualitative research
methodology and epistemology. Qualitative Inquiry 8: 7-22.

5. Tate WF IV (1997) Critical race theory and education: History, theory,
and implications. Review of research in education 22:195-247.

6. Taylor E (1998) A primer on critical race theory: Who are the critical
race theorists and what are they saying? Journal of Blacks in Higher
Education 19: 122-124.

7. Ladson-Billings G (1998) Just what is critical race theory and what’s it
doing in a nice field like education. Qualitative Studies in Education 11:
7-24.

8. Lawrence C (1995) The word and the river: Pedagogy as scholarship and
struggle. In K. Crenshaw, N. Gotanda, G. Pellar, & K. Thomas. Critical race
theory: The key writings that formed the movement, pp: 336-351.

9. Delgado R (1990) When a story is just a story: Does voice really matter?
Vanderbilt Law Review 76: 95-111.

10.Zeus L (2004) The color supremacy: Beyond the discourse of white
privilege. Educational Philosophy & Theory 36: 137-152.

11.Matsuda M, Lawrence C, Delgado R, Crenshaw K (1993) Words that
wound: Critical race theory, assaultive speech, and the first amendment.
Boulder, CO: Westview Press.

12.Solorzano DG and Yosso T] (2001) From racial stereotyping and
deficit discourse toward a critical race theory in teacher education.
Multicultural Education 9: 2-9.

13.Yosso T (2002) Toward a critical race curriculum. Equity & Excellence
in Education 35: 93-107.

14.Solorzano D and Yosso T (2000) Toward a critical race theory of Chicano

and Chicano education. In C. Tejeda, C. Martinez, & Z. Leonardo (Eds.),
Charting new terrains of Chicano/Latino education pp: 35-65.

15.Allen W, Epps E, Haniff N (1991) College in black and white campuses:
What quality the experience? In M. Nettles (Ed.), Toward black
undergraduate student equality in American higher education pp: 57-
86.

16.Davis RD (1994) Safe havens for African-American students: Finding
support on a White campus. Paper presented at the annual meeting of
the Association for the Study of Higher Education, Tucson, AZ.

17.Davis JE and Lasane TP (1994) Campus climate, gender, and achievement
of African-American college students. Paper presented at the annual
meeting of the Association for the Study of Higher Education, Tucson,
AZ.

18.Holmes LS, Ebbers LH, Robinson DC, Mugenda AB (2001) Validating
African-American students at predominantly white institutions. J.
College Student Retention 2: 41-58.

19.Loo CM and Rolison G (1986) Alienation of ethnic minority students at
a predominantly white university. The Journal of Higher Education 57:
58-77.

20.Nettles MT (1990) Success in doctoral programs: Experiences of
minority and white students. American Journal of Education 98: 495-
522.

21.Pascarella E and Terenzini P (1991) How college affects students:
Findings and insights from twenty years of research. San Francisco, CA:
Jossey-Bass.

22.Solorzano D, Ceja M, Yosso T (2000) Critical race theory, racial
microaggressions, and campus racial climate: The experiences of
African-American college students. The Journal of Negro Education 69:
60-73.

23.Solorzano D (1998) Critical race theory, racial and gender
microaggressions, and the experiences of Chicano and Chicano scholars.
International Journal of Qualitative Studies in Education 11: 121-136.

24.Solorzano DG and Delgado Bernal D (2001) Examining transformation of
resistance through critical race and LaCrit framework. Urban Education
36:308-342.

25.Solorzano DG (1997) Images and words that wound: Critical race theory,
racial stereotyping, and teacher education. Teacher Education Quarterly
15:5-19.

Citation: Love D (2018) Critical Race Theory and Its Impact on African-American Student Retention. Sch J Appl Sci Res. Vol: 1, Issu: 7 (05-08).

Sch J Appl Sci Res 2018


https://www.jstor.org/stable/796694?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/796694?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/796694?seq=1#page_scan_tab_contents
https://www.tandfonline.com/doi/abs/10.1080/713845285
https://www.tandfonline.com/doi/abs/10.1080/713845285
https://www.tandfonline.com/doi/abs/10.1080/713845285
https://eric.ed.gov/?id=ED459977
https://eric.ed.gov/?id=ED459977
http://journals.sagepub.com/doi/abs/10.1177/107780040200800102
http://journals.sagepub.com/doi/abs/10.1177/107780040200800102
http://journals.sagepub.com/doi/abs/10.1177/107780040200800102
https://www.jstor.org/stable/1167376?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/1167376?seq=1#page_scan_tab_contents
https://search.proquest.com/openview/7c48c3007025c0862e2e871eb9e510fa/1?pq-origsite=gscholar&cbl=26506
https://search.proquest.com/openview/7c48c3007025c0862e2e871eb9e510fa/1?pq-origsite=gscholar&cbl=26506
https://search.proquest.com/openview/7c48c3007025c0862e2e871eb9e510fa/1?pq-origsite=gscholar&cbl=26506
https://www.tandfonline.com/doi/abs/10.1080/095183998236863
https://www.tandfonline.com/doi/abs/10.1080/095183998236863
https://www.tandfonline.com/doi/abs/10.1080/095183998236863
https://books.google.co.in/books?id=lLXTyrlM59MC&pg=PA336&lpg=PA336&dq=The+word+and+the+river:+Pedagogy+as+scholarship+and+struggle.&source=bl&ots=2BrY2Qgqmq&sig=27W839_56t1N-Ir2fMyV3ZGjINI&hl=en&sa=X&ved=2ahUKEwjFp6mduNPdAhXJPo8KHaUpCc0Q6AEwAnoECAgQAQ#v=onepage&q=The word and the river%3A Pedagogy as scholarship and struggle.&f=false
https://books.google.co.in/books?id=lLXTyrlM59MC&pg=PA336&lpg=PA336&dq=The+word+and+the+river:+Pedagogy+as+scholarship+and+struggle.&source=bl&ots=2BrY2Qgqmq&sig=27W839_56t1N-Ir2fMyV3ZGjINI&hl=en&sa=X&ved=2ahUKEwjFp6mduNPdAhXJPo8KHaUpCc0Q6AEwAnoECAgQAQ#v=onepage&q=The word and the river%3A Pedagogy as scholarship and struggle.&f=false
https://books.google.co.in/books?id=lLXTyrlM59MC&pg=PA336&lpg=PA336&dq=The+word+and+the+river:+Pedagogy+as+scholarship+and+struggle.&source=bl&ots=2BrY2Qgqmq&sig=27W839_56t1N-Ir2fMyV3ZGjINI&hl=en&sa=X&ved=2ahUKEwjFp6mduNPdAhXJPo8KHaUpCc0Q6AEwAnoECAgQAQ#v=onepage&q=The word and the river%3A Pedagogy as scholarship and struggle.&f=false
https://www.tandfonline.com/doi/abs/10.1111/j.1469-5812.2004.00057.x?journalCode=rept20
https://www.tandfonline.com/doi/abs/10.1111/j.1469-5812.2004.00057.x?journalCode=rept20
https://searchworks.stanford.edu/view/5593647
https://searchworks.stanford.edu/view/5593647
https://searchworks.stanford.edu/view/5593647
https://search.proquest.com/openview/609e623d6ca96579a13ebc25bad06813/1?pq-origsite=gscholar&cbl=33246
https://search.proquest.com/openview/609e623d6ca96579a13ebc25bad06813/1?pq-origsite=gscholar&cbl=33246
https://search.proquest.com/openview/609e623d6ca96579a13ebc25bad06813/1?pq-origsite=gscholar&cbl=33246
https://www.tandfonline.com/doi/abs/10.1080/713845283?journalCode=ueee20
https://www.tandfonline.com/doi/abs/10.1080/713845283?journalCode=ueee20
https://scholarworks.sjsu.edu/cgi/viewcontent.cgi?referer=https://www.google.co.in/&httpsredir=1&article=1036&context=naccs
https://scholarworks.sjsu.edu/cgi/viewcontent.cgi?referer=https://www.google.co.in/&httpsredir=1&article=1036&context=naccs
https://scholarworks.sjsu.edu/cgi/viewcontent.cgi?referer=https://www.google.co.in/&httpsredir=1&article=1036&context=naccs
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
https://catalogue.nla.gov.au/Record/5581327
https://catalogue.nla.gov.au/Record/5581327
https://catalogue.nla.gov.au/Record/5581327
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
http://innovationinfo.org/journal/article_archive
http://journals.sagepub.com/doi/abs/10.2190/XP0F-KRQW-F547-Y2XM
http://journals.sagepub.com/doi/abs/10.2190/XP0F-KRQW-F547-Y2XM
http://journals.sagepub.com/doi/abs/10.2190/XP0F-KRQW-F547-Y2XM
https://www.tandfonline.com/doi/abs/10.1080/00221546.1986.11778749?journalCode=uhej20
https://www.tandfonline.com/doi/abs/10.1080/00221546.1986.11778749?journalCode=uhej20
https://www.tandfonline.com/doi/abs/10.1080/00221546.1986.11778749?journalCode=uhej20
https://www.journals.uchicago.edu/doi/abs/10.1086/443974
https://www.journals.uchicago.edu/doi/abs/10.1086/443974
https://www.journals.uchicago.edu/doi/abs/10.1086/443974
https://eric.ed.gov/?id=ED330287
https://eric.ed.gov/?id=ED330287
https://eric.ed.gov/?id=ED330287
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/2696265?seq=1#page_scan_tab_contents
http://journals.sagepub.com/doi/abs/10.1177/0042085901363002
http://journals.sagepub.com/doi/abs/10.1177/0042085901363002
http://journals.sagepub.com/doi/abs/10.1177/0042085901363002
https://www.jstor.org/stable/23478088?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/23478088?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/23478088?seq=1#page_scan_tab_contents

	Title
	Article Information

